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SCHOLARSHIP OF TEACHING AND LEARNING

Attitudes and Opportunities Regarding Teaching and
Pedagogical Training during the COVID-19 Pandemic

Jennifer Woodwarda,b and David Trowbridgea

aMiddle Tennessee State University; bUniversity at Albany SUNY

ABSTRACT
In 2018, we sought to understand the difference in pedagogical
training opportunities and demand within political science depart-
ments across the U.S. through surveys of political scientists. Since
then, the COVID-19 pandemic forced faculty to rethink the way they
do assessment and lectures resulting in stress and burnout. To meas-
ure attitudes, resources, and opportunities for teaching and teacher-
training in this new environment, we once again surveyed American
Political Science Association (APSA) members. Using APSA member-
ship provides a large pool of political scientists, however as a sample
it may skew toward more tenure and tenure-track faculty at larger
universities. With that caveat, almost all APSA members in our 2021
survey reported that their in-person courses were converted to a
remote, hybrid, or web assisted format in the 2020 to 2021 period.
While morale and confidence in teaching declined during the pan-
demic, interest in offering alternative forms of teaching like syn-
chronous remote courses increased. Respondents found pedagogy
training more important following the pandemic, despite a decline
in participation. Furthermore, interest in this training remained stable
between prepandemic and postpandemic periods. These findings
suggest that declining participation in these activities is more reflect-
ive of a lack of time and institutional rewards rather than less inter-
est in training opportunities. These shifting attitudes call for
increased opportunities for pedagogy training. As with prior findings,
incentives would encourage political scientists to increase their par-
ticipation in pedagogy training as many do not feel rewarded for
their teaching efforts.
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Introduction

Studies spanning decades have repeatedly shown a significant percentage of departments
across the country lack teacher training opportunities for both graduate students and
faculty (Benjamin 1971; Euchner and Jewell 1989; Ishiyama, Miles, and Balarezo 2010;
Trowbridge and Woodward 2021). Moreover, with some exceptions (Dolan et al. 1997;
Rothgeb, Spadafore, and Burger 2007), we lack specifics of what the quality of that
training looks like. In 2018, with the help of American Political Science Association
(APSA), we surveyed APSA members and political scientists about what pedagogical
training opportunities were available to them, what their demand/interest in training
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was, and what respondents felt might help increase the number of opportunities
(Trowbridge and Woodward 2021). One notable limitation to this approach is that
APSA membership may underrepresent nontenure track faculty and those teaching at
community colleges (Osorio, Parker, and Richards 2022), and those faculty are often
more focused on teaching than research. With that caveat in mind, the results indicated
that while some interest or demand for training was being met, there were still types of
training opportunities that were not. Based on answers to our questions, we suggested
that within departments, there may be resource and culture related obstacles to offerings
and participation.
Since that publication, the COVID-19 pandemic changed the teaching and learning

environment. Many have written about the effects the pandemic has had, including
forcing faculty to rethink the way they do assessment and lectures, as well as the effects
of stress and burnout (Gewin 2021; Glazier and Strachan 2023; Pandya, Patterson, and
Cho 2022; Supiano 2020). Thus, we wanted to find out if the pandemic environment
shifted the supply and demand for pedagogical training. Once again, we reached out to
APSA who graciously included a set of questions we wrote in their annual membership
survey. Based on those results we conclude that the supply and demand has not signifi-
cantly shifted, but that (perhaps unsurprisingly) confidence in teaching has been shaken
and interest in remote or online pedagogy has increased. These findings are perhaps
expected, but they also provide us with supportive data to understand the state of peda-
gogical training in political science.

Expectations of supply and demand

What do we know about the supply and demand of teacher training (Pleschov�a and
Simon 2009) for political science departments in the United States? Collectively, find-
ings across different studies over the last couple of decades suggest that a gap between
demand for training and supply of opportunities exists but may be narrowing.
Regarding demand, we know that most political science doctoral degree holders will

teach at bachelors’ and masters’ degree-granting institutions, places where most of their
energy and promotion requirements may be focused on teaching (Nerad and Cerny 2003;
Nelson and Morreale 2002; Rothgeb, Spadafore, and Burger 2007). Prior to the pandemic,
there was already an indication that teaching experience and skills were sought after in
the job market (Fox and Keeter 1996; Rothgeb, Spadafore, and Burger 2007) and these
skills provided advantages in some institutions for promotion (Rothgeb and Burger 2009).
More recently, as Trepanier (2017, 138) noted, political science departments were

“faced with the challenges of demonstrating [political science’s] public worth” and
“finding employment for its doctoral students…” Much of this had to do with the
looming “enrollment cliff” (Kline 2019; Carey 2022) and political pressures (Trepanier
2017, 139). Job opportunities were declining around the Great Recession (APSA 2014;
Jaschik 2010) and institutions were looking to cut costs (Editors 2009; Rivard 2013).
Since the pandemic and the perceived emergence of the “enrollment cliff,” matters have
not improved. As APSA reported in 2021 (McGrath and Diaz 2021), job postings con-
tinue to decline. This is all to say that the pressure to retain students is quite strong
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and one factor, among many, to retaining students may be teaching quality (University
of Southern Mississippi 2022).
Regarding supply, we know that there has been a slow but steady increase in training

opportunities and quality. In the early 1970s, approximately 25% of graduate depart-
ments required teaching for graduate students and just six graduate programs offered
pedagogical courses (Benjamin 1971). In the 1980s and early 1990s, the percentage of
programs requiring teaching grew to 43% and over 50% had some training opportunity
(Euchner and Jewell 1989). Similarly, a 2010 study suggested at best half of graduate
programs offered training (Ishiyama, Miles, and Balarezo 2010). Recognizing a gap
between supply and demand, the APSA supported “formal mechanisms” in pedagogical
training (Beltran et al., 2005) which included sponsoring the APSA Teaching and
Learning Conference (APSA 2016).
A problem in measuring the supply of training is an inconsistency of what constitutes

training. For example, in one study of graduate students, 88% reported that participants
met for just one semester or less (Dolan et al. 1997). In another, Rothgeb, Spadafore,
and Burger (2007) found that within Ph.D. granting institutions that offered opportuni-
ties to teach, many lack training in specific skills. In a small sample of courses designed
to teach pedagogy, Ishiyama, Miles, and Balarezo (2010, 521) found “a wide variety of
topics and assignments” including syllabus writing, sample assignments, and peer obser-
vation. Yet, there is little frequency or consistency across studies in the forms of training
(e.g., semester-long; workshops; peer mentoring). Thus, in our study, instead of focusing
on the content within the opportunities or asking about opportunities broadly-speaking,
we asked about the different forms of training (e.g., lecturing; peer observation; work-
shops; seminars).
There is also the distinction between examining opportunities in graduate programs and

examining opportunities for all faculty. While our study examines both, our sample results
are more skewed toward training for current faculty.1 Our 2018 survey with APSA pro-
vided details on the interest from tenure and tenure track faculty, the types of opportunities
available to them, and the level of participation in those opportunities. A majority of
respondents in our original survey, both faculty and graduate students, had access to some
kind of training or teaching activity opportunity (e.g., seminars; teaching online), but there
was still unmet demand (e.g., co-teaching; program design). We theorized that the gap
might be explained by a lack of incentive and institutional culture that does not reward
teaching. While over 50% of respondents reported opportunities for funding related to
pedagogy development and research, most reported that incentives such as course load
reductions (60%), stipends for participation (72%), or institution-wide teaching require-
ments for promotion (67%) would help incentivize more offerings and participation.
Since then, there has been important scholarship on the effects of the COVID pan-

demic on faculty and students. Much of the evidence points to negative outcomes for
higher education students and for faculty (Bird et al. 2022; Grieves 2021; Grussendorf
2022), often related to the move to remote learning as well as feelings of stress and iso-
lation. Regarding faculty, Glazier and Strachan (2023) demonstrate through a survey
and focus groups that faculty have been greatly strained by the efforts to move to
remote and to address the needs of students, especially women faculty members. Those
faculty at institutions with more resources and support fared better in their stress. Being
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new to teaching online and having more advanced tenure status were also significant pre-
dictors of negative attitudes. However, Glazier and Strachan (2023) and others (Enia
2022; Taylor 2022) have also shown that there were silver linings to the move to remote
learning including greater empathy toward students, thinking more carefully about assess-
ments, and reconsidering how to deliver information in accessible ways.
Thus, a question for this study is, how much (if at all), did the pandemic change the

supply and demand for pedagogical training? To answer this, we once again asked
APSA members what types of opportunities are offered (e.g., workshops; seminars; peer
mentoring) at their institutions and departments, what respondents’ interests are, and
what opportunities respondents participate in. We also included questions about
respondents’ teaching confidence and their transition to online learning.
Based on the previously discussed literature, the results of our previous study, as well

as our own anecdotal experiences of both teaching during the pandemic and in peda-
gogical training, we came up with four different expectations. First, that the pandemic
likely hurt the confidence of instructors and, relatedly, that the broken confidence might
result in an uptick in interest in pedagogical training where instructors might seek to
fill in gaps in their knowledge of remote and online learning. Second, we expected that
some of the faculty would embrace online and remote learning and seek to teach in
these formats in the future.
Third, in large part due to past findings, we expected that financial incentives and

other institutional rewards (such as credit toward tenure and promotion or reduced
workloads in other areas) would be more likely to encourage respondents to participate
in pedagogy training opportunities. Finally, again because of our past findings, we
expected most offerings for pedagogical training would be made at the college or uni-
versity level, not from within a department.
In other words, based on data from our 2018 study (Trowbridge and Woodward 2021),

we expected both cultural and resource related obstacles to offerings and participation.
Indeed, we found that not only are pedagogy training opportunities still found primarily at
the college and university level, but the pandemic may have simply highlighted the preex-
isting need for more financial and institutional rewards to encourage participation. Most
(60% of 255 responses) APSA members surveyed did not experience an increased interest
in pedagogical training. Instead, a majority of respondents reported that their interest
remained the same, followed by “stronger” interest (31% of 255 responses, see Table 10).
This is despite (a) some APSA members feeling less confident in their teaching, (b) a sense
that pedagogy training was even more important than before the pandemic, (c) that there
were more discussions with others in their institutions about teaching, and (d) that there
was an increased interest in teaching in online and remote formats. This indicates that des-
pite the perceived importance of pedagogy training, even in the middle of discussions and
more widespread use of nontraditional course formats, the political scientists surveyed still
lacked the time and incentives to participate in pedagogy training.

Sample and methods

Seeking to survey political scientists of different ranks and institutions from across the
United States, APSA gave us permission to include 17 questions on their Annual
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Member Survey.2 This survey was distributed by APSA between May 20, 2021 and June
28, 2021. Questions reflected changes to teaching following the COVID-19 pandemic
and were designed to follow-up on the findings from the 2018 survey.

Sample

A total of 2112 surveys were completed for the Spring 2021 APSA Annual Member
Survey. Of the total members surveyed, 339 completed at least some of our survey ques-
tions. According to the AAPOR Response Rate 1, the rate of response was 14.6%. For
Response Rate 2, 16.5% (American Association for Public Opinion Research 2023). Our
Cooperation Rate 1 was 25.1% and Cooperation Rate 2 was 28.5%. We then eliminated
a total of 71 respondents because they had not taught in the last 2 years, which pro-
duced a total sample of 268 respondents that answered at least one question. Since not
all respondents answered all the questions, we are reporting findings per each question
with percentages based upon the number of respondents per a question in line with our
previous study.3

Reflective of the status of the profession, the majority of respondents identified as
Non-Hispanic White or Euro-American and as cisgender male. A variety of ages were
reported, but a majority of participants (58%) were in their 30s or 40s. According to
APSA’s Membership Dashboard, 61% of APSA members were male-identifying and
39% were female-identifying. 67% of APSA members reported racial or ethnic identities
as Non-Hispanic White or Euro-American, while 11% reported as East Asian or Asian
American, and 7% reported as Latino or Hispanic American. Another 4.9% identified as
Black, Afro-Caribbean, or African American (APSA 2022).
In our sample, tenured (47%, 125 individuals) or tenure track faculty (18%, 49 indi-

viduals) at a Ph.D. granting institution were the most common respondents, with few
graduate assistants, adjuncts, postdocs, or administrators responding to the survey.
While diversity has increased among political science faculty in recent years (Fraga,
Givens, and Pinderhughes 2011, 39), this sample admittedly underrepresents the faculty
most likely to be underrepresented at their institution, which often report lower levels
of job satisfaction, experience biases and hostility, and express concerns their work will
be undervalued (Fraga, Givens, and Pinderhughes 2011, 39). As acknowledged in the
Introduction, a survey of APSA members may also mean underrepresentation of non-
tenured and tenure-track faculty, as well as community college faculty (Osorio, Parker,
and Richards 2022). As such, readers should consider the findings more representative
of more traditional faculty, rather than faculty serving in teaching focused institutions
and representative of the increased diversity within the profession. For a breakdown of
the demographic data for survey participants, see Table 13 in Supplementary
Appendix A.4

Questions

Although our 2018 agreement with APSA limited us to five questions, in the 2021 sur-
vey we were allowed to include seventeen questions. These questions (see
Supplementary Appendix B) focus on the availability of teaching pedagogy training,

JOURNAL OF POLITICAL SCIENCE EDUCATION 5

https://doi.org/10.1080/15512169.2023.2239968
https://doi.org/10.1080/15512169.2023.2239968
https://doi.org/10.1080/15512169.2023.2239968


interest in this training, and attitudes toward teaching following the start of the pan-
demic. By focusing on the views of those teaching political science in various institu-
tions throughout the United States, we hope to not only capture any shifts in attitudes,
but also ultimately help political science departments and institutions determine the
level of interest in training. This may help determine if there might be postpandemic
shifts in how political science pedagogy is taught in institutions of higher learning and
if current opportunities for training are sufficient to meet any shifts in these modes of
teaching. Questions were written to address (a) the supply of teacher training, (b) the
potential obstacles to training opportunities and participation, and (c) changes to the
demand/interest in training and confidence since the pandemic.5

Results

Accommodations during COVID-19

Institutions of higher learning offered several pandemic related accommodations post-
February 2020 (Table 1). While tenure delays were common amongst those aware of
the option, it was uncommon for student evaluations to be canceled or grants to be
available for creating online, remote, or hybrid courses.6 Ninety-five percent (235 of the
248) of respondents that answered the question “Did your institution offer any of the
following between February 2020 and today?” were able to move to remote office hours
and many of their students were able to take advantage of remote defenses of theses
and dissertations (74%, 182 of 247 responses), writing center services (60%, 148 of 248
responses), proctoring (52%, 129 of 247 responses), and tutoring (43%, 105 of 247
responses). Yet, we also know that at least some political scientists were reluctant to use
tenure delays (Breuning et al. 2021) and most political scientists did not have their stu-
dent evaluations canceled as they switched to online learning (Table 1).
The accommodations that were available for most political scientists were focused on

interactions with students, rather than reducing workloads in research or service or pro-
viding grants and other financial incentives for creating remote and online courses. As
such, we saw little movement in the types of resources political scientists have said
would encourage them to participate in more pedagogical training (Trowbridge and
Woodward 2021, Table 2), while institutions provided delays in tenure and promotion
review that may have encouraged political scientists to shift their energies away from

Table 1. COVID-19 related accommodations offered by institutions.
Did your institution offer any of the following between February 2020 and today?a

Yes No
Don’t

know/unsure
Total

answered NR

Stop the clock/ tenure delay 143 (58%) 33 (13%) 72 (29%) 248 20
Student evaluations canceled 73 (29%) 157 (63%) 18 (7%) 248 20
Grant or other funding to create online, remote

or hybrid/web assisted courses
65 (26%) 118 (47%) 66 (27%) 249 19

Virtual office hours 235 (95%) 7 (3%) 6 (2%) 248 20
Remote exam proctoring services 129 (52%) 49 (20%) 69 (30%) 247 21
Remote tutoring 105 (43%) 27 (11%) 115 (47%) 247 21
Remote writing center services 148 (60%) 20 (8%) 80 (32%) 248 20
Virtual theses/ dissertation defenses 182 (74%) 12 (5%) 53 (21%) 247 21
aPercentages are based upon number of respondents per a question. NR are nonresponses.
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research which is the area (reduced research responsibilities) survey participants were
least likely to trade for more time to participate in pedagogy training. As respondents
indicate below, faculty were just trying to “get through” it all, and our institutions did
not provide faculty the resources that would be most likely to increase interest, or the
demand for, pedagogical training. It is therefore not surprising that demand did not
increase despite the shift in learning modalities during the pandemic.

Future interest in remote and hybrid courses

I actually think (and students confirmed in their evaluation) that Covid-19 induced online
teaching has some advantages in terms of student engagement and exercises. I will try to
continue some of my courses in an online format after the pandemic is over. (man,
research organization or think tank)7

Most political scientists surveyed reported that during the summer and fall of 2020,
their in-person courses were converted to remote, hybrid, or web assisted formats
(Table 3). At least 41% (of 180 responses) expressed interest in teaching in one of these
formats in the future, which indicates interest in alternative course offerings and a need
for related training in the future. Nevertheless, many respondents preferred in-person
courses. One respondent (woman, tenured, Ph.D. granting institution) stated, “teaching
online is not enjoyable compared to teaching in person.” Another (male, tenured, insti-
tution not specified) explained: “It went better than [I] expected. That said, it is not
nearly as satisfying as face-to-face teaching.” Indeed, a third respondent (woman, ten-
ure-track, 4-year institution) called flex learning “an unmitigated disaster for all” and
“Horrid.”

Table 2. Incentives and encouragement to increase participation in pedagogical training.
What would encourage faculty members to participate in more pedagogical training activities?a

Credit toward tenure or promotion 157 (64%)
Increased pay or stipend for participants 156 (64%)
Course load reduction for pedagogy training organizer 133 (54%)
Reduced service responsibilities 130 (53%)
Increased pay or stipend for organizer(s) 86 (35%)
Encouragement from department chair 84 (34%)
Reduced research responsibilities 68 (28%)
Don’t know/unsure 18 (7%)
Total answered 245
NR 23
aParticipants could select multiple responses. NR are nonresponses.

Table 3. Courses moved to alternative teaching formats following COVID-19.
During the summer and fall of 2020, were any of the courses you normally teach in person moved to online/ remote
formats (including hybrid or web assisted) due to COVID-19 concerns?a

Yes, all of my classes

Yes, some of my
courses were taught
remotely, in hybrid,
or web assisted

format

No, all of my
classes were
already online

No, all of my
classes remained

in-person

No, I did not
teach these
semesters

212 (79%) 29 (11%) 5 (2%) 2 (1%) 20 (7%)
aPercentages are out of 268 responses received.
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Of the alternative course formats, most interest was in teaching synchronous courses
remotely in the future (56%, 100 of 180 responses) an area where little training
took place prior to the pandemic and an area ripe for additional opportunities (see
Table 4). Online teaching was also of interest to those surveyed, with 56% of respond-
ents (101 of 180 responses) expressing interest in teaching online in the future. Hybrid or
web assisted courses were of interest to 46% of respondents (83 of 180 responses) and
asynchronous remote courses to 41% (74 of 180 responses). This interest in remote learn-
ing beyond the pandemic suggests that colleges and universities will have an opportunity
to expand their course offering formats with faculty buy-in. It also suggests, regarding the
supply of training, that more opportunities may need to be offered to assist political scien-
tists and other faculty transitioning to online and remote courses on a more permanent
basis.

Confidence in ability to teach effectively

Confidence in teaching effectiveness declined in respondents that recall being very con-
fident prior to the pandemic (see Table 5). Women overall reported less confidence in
their ability to teach effectively but declines in confidence were felt by all gender identi-
ties. This is interesting considering the increased burden women faced during the pan-
demic, especially for female academics with caregiving responsibilities (Breuning et al.
2021; Deryugina, Shurchkov, and Stearns 2021; Gabster et al. 2020; Okeke-Uzodike and
Gamede 2021; Pettit 2020; Power 2020; Shalaby, Allam, and Buttorff 2021). Indeed, one
respondent (woman, tenured, 4-year) wrote “It is very hard to care about pedagogy

Table 4. Interest in teaching online, remote, and hybrid courses in the future.
If given the choice, would you teach in one of the following formats in the future?a

Online 101 (56%)
Remote synchronous 100 (56%)
Hybrid/web assisted 83 (46%)
Remote asynchronous 74 (41%)
Total answered 180
NR 88
aParticipants could select multiple responses. NR are nonresponses.

Table 5. Confidence in ability to teaching effectively.
How confident are/were you in your ability to teach effectively?a

Response Total response Male Female
Genderqueer/

other NR

Prior to February
2020

Very confident 152 (59%) 95 (67%) 48 (48%) 4 (67%) 5 (63%)
Somewhat or moderately confident 92 (36%) 42 (30%) 45 (45%) 2 (33%) 3 (38%)
Not very confident 9 (4%) 3 (2%) 6 (6%) 0 0
Don’t know/ unsure 3 (1%) 1 (1%) 2 (2%) 0 0
Total answered 256 141 101 6 8
NR 12 7 3 1 1

Today Very confident 125 (49%) 80 (57%) 40 (40%) 3 (50%) 2 (25%)
Somewhat or moderately confident 111 (43%) 53 (38%) 50 (50%) 2 (33%) 6 (75%)
Not very confident 18 (7%) 7 (5%) 10 (10%) 1 (17%) 0
Don’t know/ unsure 2 (1%) 1 (1%) 1 (1%) 0 0
Total answered 256 141 101 6 8
NR 12 7 3 1 1

aPercentages are based upon total of respondents by gender identity per a question. NR are nonresponses.
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when you are in triage mode just trying to survive with zero supports and massive care-
giving responsibilities.” Although a male participant (tenured, PhD-granting institution)
noted too that “childcare commitments during COVID severely limited my ability to
participate in professional development including pedagogy; it’s been a year of triage,
including with teaching”—demonstrating the extra caregiving commitments may have
been felt by faculty regardless of gender.
One way that institutions of higher education might mitigate these concerns is for

institutions to pay more attention to the child and elder care responsibilities faculty face
and to provide flexibility and incentives to these employees. However, there is some
skepticism that academia will be more considerate about the effects of caregiving on
scholarship and other academic responsibilities following the COVID-19 pandemic
(Breuning et al. 2021, 429, 431). Considering this skepticism, additional opportunities to
offer online and remote courses, financial incentives that allow faculty to hire caregivers,
or workload reductions in other areas, as well as pedagogy training focused on how to
teach more efficiently might help faculty balance caregiving commitments. Pedagogy
training may also increase their confidence if it exposes them to fellow faculty facing
similar issues. Likewise, mentorship, one of the teaching related opportunities most
desired by political scientists surveyed (Table 7), may help boost confidence and provide
tailored advice on how to work more efficiently.

Resources available for teaching

Most political scientists surveyed agreed that they used and had the training resources
they needed to provide them access to technical support staff, library assistance, and
faulty experienced in online, remote, or hybrid learning (see Table 6 and Table 7). They
also agreed that training for learning management systems and remote video technology
was used and adequate. Over half of those surveyed reported using all the resources
asked about, with a little less than half utilizing library support and learning manage-
ment system training. However, as discussed below, participation in pedagogy training
among political scientists declined during the pandemic. Taking advantage of these
resources takes time, and as discussed below, time and a lack of incentives meant less
demand for pedagogy training at the height of the COVID-19 pandemic.

Table 6. Resources available for teaching following COVID-19.
Are the following resources available to meet your needs while teaching following COVID-19?a

Strongly
agree Agree

Neither
agree nor
disagree Disagree

Strongly
disagree

Don’t
know/unsure

Total
answered NR

Faculty with experience in online,
remote, hybrid or web assisted
learning

50 (20%) 112 (45%) 34 (14%) 31 (12%) 12 (5%) 10 (4%) 249 19

Technology support staff 86 (35%) 120 (49%) 19 (8%) 12 (9%) 4 (2%) 5 (2%) 246 22
Library support for procuring online

texts and videos
71 (3%) 112 (46%) 27 (11%) 13 (5%) 3 (1%) 19 (8%) 245 23

Training for learning management
systems is adequate

59 (24%) 119 (48%) 25 (10%) 24 (10%) 6 (2%) 13 (5%) 246 22

Training availability for remote
video technology is adequate

58 (23%) 123 (50%) 32 (13%) 19 (8%) 6 (2%) 9 (4%) 247 21

aPercentages are based upon number of respondents per a question. NR are nonresponses.
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Opportunities and participation in training

As a junior faculty member, the COVID-19 experience has taught us that senior people are
also winging it at times. This situation has emphasized the importance of collaborative
teaching rather than junior people simply taking workshops with senior people. (man,
tenure-track, 4-year institution)

Participation in all training opportunities that we asked about decreased following the
pandemic (see Table 8). One respondent (woman, tenured, 2-year institution) noted
“The issue for me wasn’t lack of training opportunities. It was lack of time. I had to
convert 5 classes in 3months.” Among the responses received, interest in future partici-
pation in the pedagogy training we asked about ranged between 46% of responses for
mentorship to 30% of responses for semester long courses on teaching pedagogy. This
is consistent with our prior findings that there is more interest in opportunities, like
seminars and diversity training, that are focused and require shorter periods of time

Table 8. Participation and future interest in teaching related opportunities.
Please select your participation in the following teaching related opportunities that may have been or currently are
available at your institution.a

Prior to
February 2020

After or during
February 2020

Did not
have access

Interest in
participating in

the future
Total

answered NR

Mentoring 134 (67%) 111 (56%) 42 (21%) 92 (46%) 200 68
Funding for pedagogy 59 (37%) 33 (21%) 62 (39%) 71 (45%) 159 109
Teaching award 66 (39%) 32 (19%) 61 (36%) 73 (43%) 168 100
Diversity in the

classroom
83 (43%) 62 (32%) 54 (28%) 80 (41%) 193 75

Seminar or workshop 143 (70%) 122 (60%) 30 (15%) 81 (40%) 204 64
Guest lecture 84 (48%) 45 (26%) 62 (36%) 69 (40%) 174 94
Peer observation 105 (60%) 48 (27%) 55 (31%) 69 (39%) 175 93
Pedagogy course 42 (27%) 14 (9%) 88 (56%) 48 (30%) 158 110
aPercentages are based upon number of respondents per a question. NR are nonresponses.

Table 7. Resources used to adjust to teaching challenges during the COVID-19 pandemic.
Have you utilized the following resources to help you adjust to teaching challenges during the COVID-19 crisis?a

Yes No Don’t know/unsure Total answered NR

Faculty in my institution with experience
in online, remote, hybrid or web
assisted learning are available to
provide mentorship and assistance.

153 (62%) 83 (34%) 10 (4%) 246 22

Technology support staff are available for
questions and/ or digital office hours
regarding software and learning
management systems.

180 (73%) 57 (23%) 8 (3%) 245 23

There is library support for procuring
online texts and videos.

126 (52%) 104 (43%) 14 (6%) 244 24

Training availability for learning
management systems such as
Blackboard, Canvas, or D2L is adequate.

131 (54%) 98 (40%) 15 (4%) 244 24

Training availability for remote video
technology such as Zoom, Loom, or
Panopto is adequate.

146 (60%) 89 (36%) 9 (4%) 244 24

aPercentages are based upon number of respondents per a question. NR are nonresponses.
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(Trowbridge and Woodward 2021, 813) and there was more interest in competing for a
teaching award than most of the other opportunities. Mentoring is the most popular
form of support wanted both in terms of participation and interest. Other common
forms of teaching related opportunities focus on teaching pedagogy via seminars and
workshops or having a peer observation in the classroom or via a guest lecture.
Together, the data suggests (and is consistent with our 2018 study) that collaboration is
sometimes preferable to seminars and workshops, which are the most offered form of
pedagogy training. Likewise, outside of interest in funding for pedagogy research and
development or any money associated with teaching awards, few institutional resources
are needed to meet the demands indicated by our survey participants.
Obtaining or applying for funding to develop or research teaching pedagogy was not

common amongst respondents (see Funding for Pedagogy in Table 8). There was more
interest in being able to access funding for advancing pedagogy than there were
respondents able to apply for this support for pedagogy research and development. This
is one area where institutions may want to invest, especially considering the factors
used in tenure and promotion decisions and that financial incentives would encourage
more participation in pedagogy training (discussed below). The least common and least
in demand form of pedagogy training is a semester long course on pedagogy. Yet 30%
expressed an interest in participating in a semester long course in pedagogy training in
the future indicating a demand for this type of program, albeit a lower demand than
for other forms of pedagogy training.
As one participant (woman, tenured, 4-year institution) stated: “The pandemic and

the George Floyd protests have moved me to think much more deeply about pedagogy
and revise my entire approach to my teaching.” Indeed, 41% (80 of 204 responses)
expressed interest in participating in classroom diversity training in the future. Yet,
fewer political scientists reported access to this type of training. Twenty-percent (46 of
229 responses) were unable to access this type of training in 2018 (Trowbridge and
Woodward 2021), whereas 28% (54 of 204 responses) were unable to access it in 2020.
Despite interest in this type of opportunity, current opportunities to receive this training
continues to fall below other forms of training. It also remains one of the least likely
forms of training for APSA members to participate in with only 34% (66 out of 196
responses) of APSA members participating in 2018 (Trowbridge and Woodward 2021),
43% (83 of 204 responses) participating prior to February 2020, and 32% (62 of 204
responses) between February 2020 and June 2021.

Interest in training

I am expected to [complete] these courses, training, and time intensive quality measures
(course shell development, lecture recording/editing, objective alignments, accessibility
measures) on top of a 4/4 teaching load with no extra compensation. (woman, visiting
professor, Ph.D.-granting institution)

Eighty-nine percent of participants reported that pedagogy training was important (see
Table 9) with 54% (137 of 256 responses) reporting that its more important since the
pandemic and 36% (92 of 256 responses) considering it as important as it was prior to
the COVID-19 crisis. Interest in pedagogy training remained strong throughout the
pandemic, as 31% (78 of 255 responses) expressed a stronger interest in pedagogical
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training since February 2020. This is not surprising considering interest in most types
of pedagogy opportunities we asked about resulted in around 30–46% of participants
expressing interest in those opportunities. It is also worth noting that 60% (152 of 255
responses) respondents reported no change in their interest in pedagogical training
since the pandemic began (see Table 10).
As prior research (Trowbridge and Woodward 2021) has shown and as one partici-

pant (woman, tenured, 4-year institution) noted: “The dept. level is generally not the
place where pedagogical training happens at our university. We have a center for teach-
ing and learning and everything is done by them.” Since most training is offered at the
institutional level, it is not surprising that 38% (96 of 256 responses) hoped to see this
training at the institutional level. Despite the commonality of institutions offering peda-
gogy training, 29% (74 of 256) reported that they would like their departments to offer
the training and 30% (77 of 256 responses) were interested in having APSA or another
professional organization provide the training.
Despite faculty prioritizing other responsibilities over participation in teaching pedagogy

training during the pandemic, almost all respondents felt they and their colleagues could be
encouraged and incentivized to increase participation in more pedagogy training in the
future. Indeed, only 11 respondents answered that they do not think anything would encour-
age increased participation in pedagogy training.8 As with prior research (Trowbridge and
Woodward 2021), most political scientists are not willing to trade research time for pedagogy
training. However, they are willing to participate more if it helps them obtain tenure or a
promotion, they are paid for the participation, or if their course load or service requirements
are reduced. As one respondent (male, tenure-track, 4-year institution) stated,

As a junior, tenure-track faculty member, my time for such training programs is in short
supply. I believe my institution has done its best to offer such opportunities, but, without
an additional monetary incentive or course release, I am unlikely to participate in them.

Rewards for teaching and the use of teaching for tenure and promotion

Perhaps indicative of culture and institutional support behind training, one respondent
(male, tenured, MA-granting) stated, “it took an enormous amount of time to retrain

Table 10. Continued interest in pedagogical training.
Has your personal interest in pedagogical training from prior to February 2020 changed?a

My interests are
unchanged

I currently have a
stronger interest
in pedagogical

training

I currently have
less interest in
pedagogical
training I don’t know Total answered NR

152 (60%) 78 (31%) 18 (7%) 7 (3%) 255 13
aPercentages are based upon number of respondents per a question. NR are nonresponses.

Table 9. Increased importance of pedagogical training following COVID-19.
The COVID-19 crisis has made pedagogical training _________a

More important Neither more nor less important Less important Don’t know/ unsure Total answered NR

137 (54%) 92 (36%) 6 (2%) 21 (8%) 256 12
aPercentages are based upon number of respondents per a question. NR are nonresponses.
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for online teaching, and this wasn’t recognized by our institution in any formal way.”
Another (woman, tenure-track, PhD granting) noted the extra demands political scien-
tists and others have faced in the wake of these changes: “there’s been a lot of discus-
sion of how much ‘more’ faculty should be doing, but very little discussion of faculty
burnout or the ways in which student demands for increased flexibility (f2f, hybrid,
recorded lectures) increase that burnout.”
Like this respondent, most survey participants were from Ph.D. granting institutions.

Only 37% (56 of 152 responses from the 171 teaching at a Ph.D. granting institution)
felt they were rewarded by their department or institution for their teaching efforts.9

Among institutions awarding MA degrees, only 36% (9 of the 25 responses from the 26
teaching at a M.A. granting institution) felt rewarded for it. Although the sample was
small (8 that all responded to the question), faculty from community colleges were
equally divided on whether they felt rewarded at some level for their teaching. Only
those in 4-year B.A. granting institutions showed a small majority of those teaching felt
rewarded for their efforts 60% (29 of the 48 responses out of 51).10 This demonstrates a
gap between the institutional and department demand for teaching and the sense that
the time and energy faculty put into teaching is rewarded.
Half (50%, 122 of 244) of respondents reported they did not feel rewarded for their

teaching.11 Women felt less rewarded for their efforts. Of the 148 identified as male,
only 56 (38%) did not feel rewarded. Whereas of the 111 identified as female or another
identity, 60 (54%) did not feel rewarded.12 This sentiment was reflected in one partici-
pant’s (woman, tenured, PhD granting institution) comment that “[s]enior males are
often excused from teaching effectiveness while women and juniors carry the load.”

Teaching as a part of department culture and tenure and promotion

As a proxy for a sense of department culture around teaching, we asked how often
respondents discuss(ed) teaching with peers, graduate students, administrators, and
others at their institutions. Most participants reported that they were discussing teach-
ing at least once or twice a semester. This still left a notable number selecting that they
rarely or never discussed teaching with others at their institution (see Table 11). We
also saw a small increase in those reporting that they rarely discussed teaching doing so
more often since the start of the pandemic. Keeping in mind the large representation of
Ph.D. granting institutions in our sample, of those that answered rarely or never, 35
were from Ph.D. granting institutions, 6 were from MA granting institutions, 6 were
from BA granting institutions, 2 were from other institutions, and only 1 was from a
community college. Our qualitative feedback supported these measures:

Table 11. Frequency of discussions on teaching increased following COVID-19.
How often did/do you discuss teaching with others (peers, graduate students, administrators, etc.) at your institution?a

Prior to February
and today

Prior to
February 2020

February 2020
to today

Responded to
another frequency

Daily/weekly 77 (29%) 30 (11%) 41 (15%) 120 (45%)
Once or twice a semester 60 (22%) 40 (15%) 41 (15%) 127 (47%)
Rarely/never 10 (4%) 24 (9%) 20 (7%) 214 (80%)
Don’t know/unsure 5 (2%) 3 (1%) 2 (1%) 258 (96%)
aPercentages are out of 268 responses.
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I am at an R1. The reality is that time spent being a better teacher is time away from
research and only research is reliably rewarded. Moreover, there are biases in student
rankings which mean that the most “popular” teachers are not necessarily actually better or
spending more time on teaching. (woman, tenured, Ph.D.-granting institution)

It’s been hard, and we had retirement cut, and research is still more important. Women
caregivers and disabled faculty are overlooked, and I’m worried about how this cut into
research because tenure requirements have not changed. I put my heart and soul into
teaching remotely, and all my colleagues talk about is slow publications despite the fact I
was caring for elderly parents too. It’s demoralizing. (woman, tenure-track, 4-year
institution)

Despite interest in teaching pedagogy training, participation is not considered impor-
tant for hiring, tenure, promotion, merit review, or contract renewal decisions according
to 61% (125 of 206 responses) of the political scientists surveyed (see Table 12). As
noted with prior research (Trowbridge and Woodward 2021), student evaluations were
the most important factor with 83% (197 of 237 responses) reporting it as either very
or somewhat important. Teaching portfolios 75% (176 of 235 responses) and peer
review of teaching 62% (145 of 235 responses) were also considered important or some-
what important by over half surveyed. While cancelation of student evaluations was
unusual with only 28% (73 of 258 responses) reporting them canceled, peer review of
teaching also declined after February 2020 with only 27% (48 of 175 responses, see
Table 8) of those surveyed participating in the opportunity. As such, some of the trad-
itional markers for success in teaching used for tenure and promotion considerations
were not completed by many political scientists across the field following the start of
the COVID-19 pandemic.

Discussion and conclusion

Corroborating what many of this journal’s readers might already conclude, our findings
suggest that the COVID-19 pandemic hit faculty hard, across institutional types. Yet, as
one participant (male, tenured, MA-granting) noted “it’s been an interesting experience,

Table 12. Importance of teaching instruments for hiring, tenure, and promotion decisions.
How important are the following instruments for your department in evaluating teaching for the purposes of hiring,
tenure, promotion, merit review, or contract renewal?a

Very
important

Somewhat
important

Not very
important

Not
applicable

Total
answered NR

Student evaluations 94 (40%) 103 (43%) 24 (10%) 16 (7%) 237 31
Teaching portfolio 86 (37%) 90 (38%) 29 (12%) 30 (13%) 235 33
Peer review of teaching by other

faculty members/ chair/ dean/ other
administrators

61 (26%) 84 (36%) 50 (21%) 40 (17%) 235 33

Participation in teacher training
activities

18 (8%) 63 (27%) 125 (54%) 26 (11%) 232 36

Recipient of a teaching award 23 (10%) 88 (38%) 94 (40%) 28 (12%) 233 35
Teaches courses that the college or

institution requires for graduation
40 (17%) 84 (36%) 83 (36%) 25 (11%) 232 36

Created new courses 20 (9%) 108 (47%) 85 (37%) 18 (8%) 231 37
Sponsored independent studies 13 (6%) 53 (23%) 135 (59%) 29 (13%) 230 38
Supervised theses or dissertations 37 (16%) 92 (40%) 53 (23%) 48 (21%) 230 38
aPercentages are based upon number of respondents per a question, including those that selected “not applicable.” NR
are nonresponses.
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with both positive and negative aspects. Support has been good.” Indeed, many APSA
members and faculty utilized technological assistance and other resources provided to
them during the shift. While almost all faculty moved to alternative forms of teaching and
remote office hours with the option to delay the tenure clock, other accommodations like
canceled course evaluations, grants, online proctoring, and online tutoring were less com-
mon. While faculty invested their time into revising courses and shifting to remote forms
of student support, there were fewer political scientists engaging in pedagogy and other
activities that can advance their careers. This dovetails with other observations that most
political scientists still had their courses evaluated in the normal manner and those on
the tenure track, especially women, were reluctant to utilize tenure delays (Breuning
et al. 2021).
Over a third of those surveyed indicated interest in alternative forms of teaching after

the pandemic, especially for online and synchronous remote courses. This suggests that
departments and institutions should consider increasing the opportunities to learn more
pedagogy in these formats. However, they also need to consider incentivizing faculty
and provide them the time to participate. In the wake of redesigning courses and
increasing caregiving commitments, faculty reported triaging their responsibilities, and
participation in all areas of pedagogy we asked about declined during the pandemic.
Interest in future pedagogy opportunities should be focused on fewer workshops and
seminars and more on collaborative opportunities to learn more about teaching. It is
also worth noting the interest for training on diversity in the classroom, such as diver-
sity, equity, and inclusion (DEI) programs commonly found at universities and work-
places, especially following the Black Lives Matters Movement activism which
overlapped with the beginning of the pandemic (University of Michigan 2023).
While there was some declining confidence in teaching ability following the pan-

demic, this mainly points to a need for more research on why women reported lower
levels of confidence than men (see Table 5). This is especially important considering
surveys of student experiences show students rate women lower in course evaluations
(Ch�avez and Mitchell 2020; Gelber et al. 2022),13 that women were also less likely to
feel rewarded for their teaching efforts, and the unaccounted-for emotional work they
increasingly performed during the pandemic (Glazier and Strachan 2023; Newcomb
2021; Stadnyk and Black 2020). Combined with the decline in research productivity
amongst female academics during the pandemic (Cui, Ding, and Zhu 2021; Stadnyk and
Black 2020) this decline in confidence may be related to concerns over the long-term
consequences of the pandemic for female political scientists seeking tenure and promo-
tion in the future.
When tenure and promotion decisions are made, political scientists do not feel like

the time spent on this training is an important factor in these decisions. We found that
political scientists are likely to increase their pedagogy knowledge if the participation
will count toward their tenure or promotion, if they are compensated for the training,
or if they can reduce other teaching or service responsibilities. As such, to increase par-
ticipation in teaching opportunities and pedagogy training professional organizations,
departments, and institutions need to incentivize faculty. Even tenured and tenure track
faculty are struggling to participate. Yet, tenured faculty, especially at Ph.D. granting
institutions, are in the best position to demand greater investment in teaching. It might
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take a collective push by faculty with more seniority and tenure status to advocate for
APSA and their institutions of higher learning to provide the release time as well as
grants and other forms of funding to incentivize mentorship programs and other forms
of pedagogy training. While we acknowledge the reality that in many institutions this
will involve a shift in both resources and culture (Trowbridge and Woodward 2021),
our findings have demonstrated that political scientists are interested in pedagogy train-
ing provided they receive the time and incentives needed to participate.
As one participant (woman, tenured, PhD-granting) stated, “I don’t think universities

have any clue what faculty members did to save these students during the long COVID
year.” Tenure and promotion and hiring committees need to keep this in mind and
acknowledge that reduced participation in these activities following the start of the
COVID-19 pandemic is not a sign of waning interest or declined engagement with
teaching. Rather, they are a common outcome of the pressures of the pandemic,
researched-centered markers of success for tenure and promotion, and the desire of pol-
itical science faculty to help their students during times of crisis.
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Notes
1. Tenured (47%, 125 individuals) or tenure track faculty (18%, 49 individuals) at Ph.D.

granting institutions were the most common respondents.
2. The survey was administrative and the content posed little risk to human subjects.

Participants gave their informed consent to the following statement:
The APSA is sensitive to the accuracy and privacy of the data collected in our surveys and
evaluations.
Only aggregate data will be used in reports, except when the groups are sufficiently large to
preserve the anonymity of respondents. APSA will not publish information that attributes
any data reported in this evaluation to a specific individual.
Participation in this evaluation is voluntary and strongly encouraged to increase the value
of the data for our members and in support of the discipline as a whole. Please complete
the evaluation to reflect your opinions and experiences as accurately as possible.
ELECTRONIC CONSENT: Please select your choice below. You may print a copy of this
page for your records. Clicking on the “I agree” button indicates that:

� You have read the above information
� You voluntarily agree to participate

Participants are anonymous. Researchers using data from the survey also signed a
Memorandum of Understanding outlining procedures to address these risks specific-
ally; to secure the transfer and storage of the data, and to have APSA staff review
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any results for the possibility of identification of any participants (Erin McGrath, e-
mail to the authors, June 12, 2023). APSA members can download data from this
survey at https://www.apsanet.org/RESOURCES/Data-on-the-Profession/Tools-and-
Datasets.

3. This response rate is comparable to our 2018 sample which out of 2000 members surveyed,
318 responded and 236 filled out at least one of our questions. Since there was not a
separate 2021 APSA Teaching and Learning Conference, we were unable to provide a
comparable sample for this survey.

4. See Supplementary Appendix A for demographic data as asked by APSA. Note on
demographic categories: In accordance with APSA reporting, the other race/ethnicity
category includes data for those that identified as Middle Eastern or Arab American, other,
or two or more racial/ethnic groups due to the small sample sizes (APSA 2020). Asian
includes those that identified as East Asian or Asian American and South Asian or Indian
American. The other sex/gender category includes those identifying as other and
genderqueer. Unknown race/ethnicity and unknown sex/gender categories include those
that preferred not to answer. Other for current position includes unemployed, retired, K-12
teacher, research organization or think tank, and lecturer. NA, prefer not to answer, and
blank responses were listed as unknown.

5. The following questions and potential responses were similar to those asked in the 2018
survey:

� Please select your participation in the following teaching related opportunities that
may have been or currently are available at your institution. You may select more
than one answer.

� How important are the following instruments for your department in evaluating
teaching for purposes of hiring, tenure, promotion, merit review, or contract
renewal?

� In your opinion, what would encourage individual faculty members in your depart-
ment to participate in more pedagogical training activities?

� In your opinion, what would encourage graduate assistants in your department to
participate in more pedagogical training activities?

� In your opinion, to what extent would the following factors encourage your depart-
ment to provide more pedagogical training opportunities?

6. The use of remote and virtual were used interchangeably at the start of the pandemic as
reflected in our survey questions. However, the now more commonly used term remote is
used to report our results throughout for consistency. Remote courses may provide
synchronous learning via Zoom, Microsoft Teams, or other platforms. This differs from
online courses which are asynchronous in nature.

7. This quotation and all future quotations from survey participants are in response to the
question “Is there anything else you would like to tell us about your teaching experience or
opportunities to participate in pedagogy training programs since February 2020?”

8. These respondents included: 1 Full Professor from a Ph.D. granting institution, 3 Associate
Professors from Ph.D. granting institutions, 4 Graduate Students from Ph.D. granting
institutions, 1 Associate Professor from an MA-granting institution, and 2 Full Professors
from 4-year BA granting institutions. In addition to these 11 responses, 1 additional
respondent also selected “Don’t Know/Unsure” and 2 other respondents selected multiple
other options.

9. Responses from two participants that selected both “Yes, my department rewards my
teaching efforts.” and “No, I am not rewarded for my teaching efforts.” were omitted from
the total of 154 responses to the question.

JOURNAL OF POLITICAL SCIENCE EDUCATION 17

https://www.apsanet.org/RESOURCES/Data-on-the-Profession/Tools-and-Datasets
https://www.apsanet.org/RESOURCES/Data-on-the-Profession/Tools-and-Datasets
https://doi.org/10.1080/15512169.2023.2239968


10. Responses from one participant that selected both “Yes, my department rewards my
teaching efforts.” and “No, I am not rewarded for my teaching efforts.” were omitted from
the total of 49 responses to the question.

11. Responses from three participants that selected both “Yes, my department rewards my
teaching efforts.” and “No, I am not rewarded for my teaching efforts.” were omitted from
the total of 247 responses to the question.

12. Two participants did not identify a gender.
13. This occurs even when courses are identical and online (MacNell, Driscoll, and Hunt 2015;

Mitchell and Martin 2018).
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